Pupil premium strategy statement — Rosehill School

This statement details our school’s use of pupil premium (and recovery premium) funding
to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 120

Proportion (%) of pupil premium eligible pupils 53.33%
Academic year/years that our current pupil premium 2022 - 2025
strategy plan covers (3 year plans are recommended)

Date this statement was published September 2022
Date on which it will be reviewed September 2023
Statement authorised by Cheryl Steele
Pupil premium lead Joanne Ritchie
Governor / Trustee lead Rebecca Hyder

Funding overview

Detalil

Amount

Pupil premium funding allocation this academic year

£74,445

Recovery premium funding allocation this academic year

£42,802

Pupil premium (and recovery premium?*) funding carried
forward from previous years (enter £0 if not applicable)

*Recovery premium received in academic year 2021 to
2022 can be carried forward to academic year 2022 to
2023. Recovery premium received in academic year 2022
to 2023 cannot be carried forward to 2023 to 2024.

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£117, 247




Part A: Pupil premium strategy plan

Statement of intent

Rosehill is a maintained special school that provides the highest quality of education for 120
children and young people (CYP!) on the autism spectrum?, aged 4 and 19, who have a broad range
of associated communication, interaction, social, imagination, sensory and learning needs. The
very large majority of pupils attending the school, experience co-occurring differences®. Some CYP
also have co-occurring conditions*.

Beyond their learning difficulties and disabilities, many of our pupils face additional challenges in
their lives. The school receives Pupil Premium Grant (PPG®) funding to spend on interventions and
initiatives to support disadvantaged pupils, in order to ensure they are able to achieve at the same
level as their peers. During 2022 — 2023/ 2023 — 2024, the school has also been allocated the
Recovery Premium Grant (RPG®). Our PPG and RPG spending is designed to address the specific
challenges faced by pupils. The issues listed in section 4, represent some of the barriers to
development that may be present, and the objectives identified in this strategy document are
directly linked to these challenges.

Overcoming barriers to learning is at the heart of our PPG and RPG use. We understand that needs
and costs will differ depending on the barriers to learning being addressed. As such, we do not
automatically allocate personal budgets per pupil in receipt of the PPG. Instead, we identify the
barrier to be addressed and the interventions required, whether in small/large groups, the whole
school or as individuals, and allocate a budget accordingly.

We believe in maximising the use of the PPG by utilising a long-term 3-year strategy aligned to the
School Development Plan (SDP’). This enables us to implement a blend of short, medium and
long-term interventions, and align PPG and RPG use with wider school improvements. The strategy
is integral to wider school plans, and is driven by the needs and strengths of all our pupils. This will
help us to ensure that we continue to offer them the relevant skills, knowledge and experience
they require to achieve greater independence and to prepare them for the next stage of their
learning journey and for adulthood.

Although our PPG strategy is focused on the needs of disadvantaged pupils, it will benefit all pupils
in our school where funding is spent on whole-school approaches, such as high-quality teaching.
Implicit in the intended outcomes detailed below, is the intention that outcomes for

1 Throughout this report, children and young people will be referred to as CYP.

2 Current research (2023) shows that there is no single way of describing autism. Acknowledging the work of the Autism Education
Trust, we have adopted the term ‘Autistic pupil/child/young person/learner’. Autistic CYP, may have different preferences of what
they like used when describing them and autism, so it is recommended to ask the individual themselves what their preference is.

3 The term co-occurring difference will be used when describing someone who may have a diagnosis and experience other
differences alongside, for example, needs in the area of eating or sleeping.

4 The term co-occurring condition will be used when we are describing someone with more than one diagnosis e.g., Autism and
Epilepsy.

5 Throughout this report, the Pupil Premium Grant will be referred to as PPG.

6 The recovery premium grant is part of the government’s package of funding to support pupils whose education has been
impacted by coronavirus (COVID-19). It is focused on pupil premium eligible pupils and pupils in specialist settings such as special
schools, special units and pupil referral units (PRUs). This is because of the additional impact of the pandemic on these students.
However, schools can use it to deliver evidence-based approaches for supporting any pupil based on an assessment of individual
need.

7 Throughout this report, the School Development Plan will be referred to as the SDP.
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non-disadvantaged pupils will be improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for educational recovery (RPG), notably in its
targeted support for pupils whose education has been worst affected, including non-
disadvantaged pupils.

We will also provide pupils with support pupils to successfully move through education and
transition into adulthood. Developing social skills and continue to ensure that high-quality work
experience and careers guidance is available to all.

Spending the Grants Successfully to Maximise Achievement/ Priorities

In order to spend the PPG and RPG funding successfully, to improve achievement, we focus on the
following:

e Carefully ringfencing the funding so that we always spent it on the target group of pupils

e Supporting the disadvantaged pupils to achieve the highest levels

e Ensuring that the PPG reaches the pupils who need it most; thoroughly analysing which
pupils are underachieving and why

e Ensuring we use the RPG to deliver evidence-based approaches for supporting any pupil
based on an assessment of individual need

e Drawing on research evidence (Internal and External) to allocate the funding to the
activities that are most likely to have an impact on improving achievement

e Ensuring high-quality teaching, concentrating on the areas our pupils require as a priority

e Removing barriers to learning by providing targeted academic support

e Using achievement data frequently to check whether interventions are working, and
adjusting accordingly

e Accessing non-academic barriers to attainment and providing wider strategies; providing a
broad and balanced curriculum and specialist support for their emotional wellbeing in
order to become resilient, engaged and independent young people who can self-regulate
their own behaviour. Also, providing early intervention for pupils and their families

e Ensuring that a designated senior leader has a clear overview of how the funding is being
allocated and the difference it is making to the outcomes for pupils

e Providing well-targeted support to improve parental engagement or links with families
where there are barriers to a pupil’s learning

e Having a clear policy on spending, agreed by governors and publicised on the school
website

e Ensuring that class teachers and subject leads know which pupils are eligible for the PPG so
that they can take responsibility for accelerating their progress

e Ensuring that teaching assistants are highly trained and understand their role in helping
pupils to achieve

e Having a clear and robust performance management system for all staff

e Thoroughly involving governors in the decision making and the evaluation process

e Through careful monitoring and evaluation, demonstrating the impact of the spending on
the outcomes for pupils




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Individual Special Educational Needs of pupils:

Each of our pupils has individual learning needs and experience different
challenges to their learning. Our assessments, observations and work with pupils
show that some of the pupils find it difficult to plan, understand concepts, absorb
auditory or spoken information and to generalise and predict information. This can
impact on their learning and behaviour. We recognise that this group of learners
need highly personalised teaching and learning to enable them successfully access
and engage in learning.

Access to relevant bespoke curriculum and resources:
We want to ensure that all pupils are accessing relevant, well-resourced lessons
with well trained teachers and assistants.

Through observations, records, research and conversations with staff, pupils and
their families, vulnerable pupils are more likely to experience mental health
challenges/ come to harm online than their peers.

Challenges in accessing reading materials and difficulties within multiple
domains that contribute to handwriting which can impede access to the
curriculum and independent learning strategies:

Our assessments show that pupils achieve better outcomes in English when they
receive pathway specific learning taught by well qualified staff.

Barriers to communication, social interaction and understanding:

Our assessments, observations and work with pupils show that our pupils
generally have under developed language skills, communication difficulties (i.e.,
non-verbal/ language delay/have limited language and social interaction
difficulties) and greater challenges around social understanding.

Pupils abilities to apply personal and independent skills, including problem
solving and reasoning skills:

Our assessments, observations and work with pupils indicate that our pupils often
require additional support to develop mathematical thinking and apply their
personal skills e.g., independent travel.

Emotional wellbeing, behavioural and sensory needs of the pupils:

Through observations, records, research and conversations with staff, pupils and
their families, pupils who experience significant sensory dysregulated, and
emotional wellbeing related issues are not able to access learning effectively. We
recognise that this group of learners need support, interventions and strategies to
enable them to self-regulate in order that high-quality teaching and learning can
take place.

Families experiencing issues in relation to requiring additional support at home
i.e., with identified social care needs, without recourse to public funds, housing
issues:

Through conversations with our families, we know that some continue to
experience difficulties with gaining, accessing and sustaining support from outside
agencies/services.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Professional development and CPD for staff
including Early Career Teachers/apprentice
Staff knowledge will develop and increase
through attending targeted CPD to support
individuals or groups of pupils.

ECT’s and apprentice complete induction
training and meet Teachers Standards,
evidenced through progress meetings and
formal assessment.

High-quality individualised teaching and
facilitation of learning will be evident throughout
Rosehill.

Improved attainment and progress for
assessed/ disadvantaged pupils in all areas of
learning and development, relative to their
starting points as identified through baseline
and ongoing assessments.

Pupils will have demonstrated increased
engagement with learning by accessing a
personalised curriculum.

Leaders and staff further develop positive
behaviour management strategies to help
support learners to manage their own feelings
and behaviour.

Provision of a range of resources:

Pupils will have access to a rich, well researched
and evidenced curriculum, and high-quality
resources, relevant for their age and stage of
learning.

The resources will develop and stretch pupils’
talents and interests and support their mental
health and emotional wellbeing. Pupils
develop their responses to online risks; i.e.,
using technical settings (blocking, filtering,
passwords etc.). Knowing where to get help if
they need it.

1:1/small group teaching, to ensure that pupils
in receipt of PP funding do not fall behind their
peers in terms of overall progress and
attainment:

Development of English skills through one-to-
one and small group targeted support.

Standards in phonics, reading and writing
improve.

Key disadvantaged pupils who were below
target in more than one core strand in July
2022 to make at least expected progress in
English.

1:1/small group SL&C interventions and
additional teaching and learning opportunities
i.e., targeted PSHE interventions:

Pupils have experienced rich and creative
opportunities, and wellbeing related
opportunities, which leads to an increase in
pupils expressing their wishes, feelings and
interests.

Pupils abilities to communicate and express
their needs improved.

Pupils can use a range of communication
systems to aid their understanding and to help
develop their expressive communication skills.
All disadvantaged pupils have had access to
experiences that develop social interaction
skills and cultural capital.

Parent/carer reinforce and promote
communication and PSHE strategies beyond
school.

Small group tuition/ targeted Maths teaching,
home management, travel training, work
experience, careers guidance:

Pupils develop their reasoning and problem-
solving skills and transfer and apply learning,
and extend knowledge in the wider
community.

Pupils have greater confidence and
independence to help them engage more with




the wider community and prepare for
adulthood.

Additional enrichment and scenario-based
experiences, i.e., travel training/ careers/
immersive sessions (i.e., MILE) ensure that all
identified pupils have full access to broader
educational experiences, developing their
independence, also building their cultural
capital.

Intervention support provided for pupils
identified with sensory processing difficulties:
Pupils will be supported, as appropriate, with
their emotional wellbeing, behavioural and
sensory needs.

Pupils have an increased ability to identify,
achieve and maintain the ‘just right’ regulated
state to promote engagement with learning.
Pupils demonstrate an improvement in their
independence and wellbeing.

Awareness, confidence and application of
strategies by teaching staff increases.

Engage parents and carers in school life and the
education of their children and support parents
in accessing early help provision, attendance
support, and mental health/wellbeing support:
The early help offer provides families with
enhanced support, clear and useful information
and guidance.

Improved access and support from external
agencies/service. Pupils emotional wellbeing
and behavioural improves.

Parents/carers are heavily supported and high
levels of involvement and engagement are
promoted through well-established
procedures.

Overall attendance for disadvantaged pupils,
improves.




Activity in this academic year

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £21,666

for Primary
department

Activity Evidence that supports this approach Challenge
number(s)
addressed

AET/PBSI Training High quality and individualised staff development is vital to 2.6

meet the school’s professional development agenda,

Trauma Informed realising future goals and ambitions, and contributing to the | 2, 6

Practice Training development of a responsive and supportive staff. At

Phonics Training Rosehill, CPD focuses on pupil progress, autism and 2.3

: positive behaviour management, which brings with it an

Online Safety increase in confidence and resulting abilities: 1,2,6

Training https://epi.org.uk/publications-and-research/the-cost-of-high-

Sensory Regulation | Quality-professional-developmentfor-teachers/ . 1,2.6

Training https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-

NST/Transform development 1,2

Trust Bespoke Our assessments, observations and work with pupils show

Training that some of the pupils find it difficult to plan, understand

Rebound Therapy concepts, absorb auditory or spoken information and to 1,2,6

Training generalise and predict information. We recognise that this

" . group need highly personalised teaching and learning to
Eﬂg‘:’:g\’irﬁggf\”our enable them successfully access and engage in learning. 1,26
Trainigg We therefore understand the importance of upskilling

educators of CYP with the most complex needs.
Maths Training Development on long term memory and transferring these 1,2
. skills into the working memory are key to long term learning

Phonics resources for our pupils: https://www.sec-ed.co.uk/best- 1,2

Visit to Outstanding | practice/theprocess-of- learning-improving-howstudents- 2

School learn-part-2/.

_ Cognitive science approaches offer principles that hold

Network Meetings promise for improving the quality of teaching. The EEF 1,2

Induction Traininig summarises this evidence ‘Cognitive Science Approachesin | 1 2 3 4,5

-l the Classroom: A Review of the Evidence’.

?eiglucr%g? ESafety Professor Barry Carpenters work on developing meaningful 1,2

Science ' " | pathways to personalised learning, underpins our training

Humanifies, PHSE, approach: Complex Learning Difficulties and Disabilities

Life skills, reading Research project as well as Research from The Sutton

for pleasure, Trust which states that good teachers have the most direct

communication ImpaCt on pupll outcomes.

Outdoor resources 1,2,6



https://epi.org.uk/publications-and-research/the-cost-of-high-quality-professional-developmentfor-teachers/
https://epi.org.uk/publications-and-research/the-cost-of-high-quality-professional-developmentfor-teachers/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://www.sec-ed.co.uk/best-practice/the
https://www.sec-ed.co.uk/best-practice/the
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://www.sec-ed.co.uk/best-practice/the-process-of-learning-improving-how-students-learn-part-2/
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457
http://complexneeds.org.uk/modules/Module-3.2-Engaging-in-learning---key-approaches/All/downloads/m10p010d/the_complex_learning_difficulties.pdf
http://complexneeds.org.uk/modules/Module-3.2-Engaging-in-learning---key-approaches/All/downloads/m10p010d/the_complex_learning_difficulties.pdf
https://www.suttontrust.com/wp-content/uploads/2019/12/Developing-Teachers-1.pdf
https://www.suttontrust.com/wp-content/uploads/2019/12/Developing-Teachers-1.pdf

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £59,272

Activity Evidence that supports this approach Challenge
number(s)
addressed

English tutor Our assessments show that our pupils can experience 1,2,3

challenges in accessing reading materials and difficulties

PHSE within multiple domains that contribute to handwriting, and 1,2,56

Interventions this can impede access to the curriculum and independent

Maths Tutor learning strategies. EEF research suggests that Tuition 1,2

targeted at specific needs and knowledge gaps can be an

Rebound effective method to support low attaining pupils/those falling | 1.2, 6

Therapy behind (+5months), both one-to-one: One to one tuition |

Gym Sessions | EEF (educationendowmentfoundation.org.uk) and in_small 1,2.6

groups (+4months): Small group tuition | Toolkit Strand |

Health Education Endowment Foundation | EEF 1,2,6

SW|m_m|ng Phonics teaching is a key element to success in the

Sessions development of reading with a lot of research into the

benefits of this strategy. EEF research suggests that
Phonics approaches have been consistently found to be
effective in supporting younger pupils to master the basics
of reading (+5months).
https://educationendowmentfoundation.org.uk/education-
evidence/teachinglearning-toolkit/phonics

Other reading strategies have shown positive impacts for
the development of reading such as Colourful Semantics.

Sensory Our assessments, observations and work with pupils show 6

Occupational that our pupils generally have under developed language

Therapist skills, communication difficulties and greater challenges

services around social understanding. Rosehill and SALT research

provides evidence that using a wide range of aided
language opportunities i.e.; PECS, communication books,
signs and symbols, means, reasons and opportunities,
colourful semantics, conversational language (which match
S&L activities to learners’ stage of development), extends
their learning and connects with the curriculum and
everyday activities. As this is a strategy which continues to
have a proven track record of success, sustaining these
approaches and ensuring that staff are consistent in their
implementation is key.

Speech and 4

Language

therapist

services

Educational 6

Phycologist

Gold Package



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.structural-learning.com/post/colourful-semantics-a-teachers-guide

Music Hub —
Open
Orchestra

1,2,6

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £31,909

Activity Evidence that supports this Challenge
approach number(s)
addressed
Well-Being Champions; | School research has shown us that 56
events and resources investment in extra-curricular activities
Talks, workshops and i.e. theatre, artis_ts, _d'ance _and rebound 7
semir;ars for parents therapy,_ has a significant impact on
CYP enjoyment and engagement in
Translation Services learning. E.g., observations evidence 7
. improvements in communication and
Fener)Cuerf:ZsTrUSt beh_a_viou_r in<_:ide_3n_ts. In addition, many 12,56
families find it difficult to access such
Yoga sessions provision and the school is often the 5,6
. sole source of this type of enrichment.
Careers Advice https://www.music—t)rgrt)erapy.orq.uk/what— 567
Travel Training, WRL we 5,6
and home management | Through observations and pupil/parent
skills feedback, we understand that some
Adventure Services learners _have (_jh_‘f@culty in accessing_ 5,6
community activities, and other services
EPIC Sports Sessions | and often avoid everyday situations 5,6
After School Clubs because of their ;ensitivity issues, e.g. 5.6, 7
because the environment can be
MILE Resources for particularly overwhelming and cause 5,6
sensory regulation and | ‘overload’/fear of unexpected change. At
well-being Rosehill, we make many adjustments to
Handmade Theatre f[he en_vironme_nt to ensure it is enabling, 1.2, 4.5 6
including offering home management
skills (in the training kitchen), travel
training (supported access to public
transport), work experience (i.e. in our
café) and careers guidance.
https://www.autismspeaks.org/life-skills-
and-autism
Accessing vocational activities and
outdoor experiences enrich education
and impact positively on progress. Life
skills and enrichment | EEF
(educationendowmentfoundation.org.uk)
Careers guidance and travel training is
likely to enhance pupils’ social and
employment opportunities: Department
for Education (publishing.service.gov.uk)



https://www.music-therapy.org.uk/what-we-do/workshops/working-with-children-with-sen-how-to-integrate-music-therapy-strategies-in-your-daily-setting/
https://www.music-therapy.org.uk/what-we-do/workshops/working-with-children-with-sen-how-to-integrate-music-therapy-strategies-in-your-daily-setting/
https://www.autismspeaks.org/life-skills-and-autism
https://www.autismspeaks.org/life-skills-and-autism
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_searchh&search_term
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/575323/Home_to_school_travel_and_transport_guidance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/575323/Home_to_school_travel_and_transport_guidance.pdf

Total budgeted cost: £117,247
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Outcomes for disadvantaged pupils

Part B: Review of the previous academic year

2022/2023 Less than Expected Expected Progress or
progress above

Writing 11.86% (7 children) 88.14% (52 children)

Reading 18.6% (11 children) 81.4% (48 children)

Maths (number)

3.39% (2 children)

96.61% (57 children)

Maths (Measure)

25.42% (15 children)

74.58% (44 children)

Maths (Geometry)

23.7% (14 children)

76.3% (45 children)

2022/2023 Advantaged Disadvantaged Gap

Less than Total eligible 60 59 -

expected pupils

progress
Writing 18.3% (11 children) | 11.86% (7 children) + 6.44%
Reading 18.3% (11 children) | 18.6% (11 children) - 0.3%
Maths (number) 5% (3 children) 3.39% (2 children) +1.61%
Maths (Measure) 10% (6 children) 25.42% (15 children) - 15.42%
Maths (Geometry) | 16.66% (10 children) | 23.7% (14 children) -7.04%

Expected Writing 81.66% (49 children) | 88.14% (52 children) + 6.48%

Progress or

above Reading 81.66% (49 children) | 81.4% (48 children) -0.26%
Maths (number) 95% (57 children) 96.61% (57 children) +1.61%
Maths (Measure) 90% (54 children) 74.58% (44 children) -15.42%
Maths (Geometry) | 83.3% (50 children) | 76.3% (45 children) -T%
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Pupil attainment shows that most pupils are meeting or exceeding their curriculum
targets and making at least expected progress towards their EHCP outcomes.
Engagement with learning, is in a calm and orderly environment in the school and
classrooms. Shown through IRIS data

Effective professional development offered a crucial tool to develop teaching quality and
subsequently enhanced children’s outcomes in the classroom.

High-quality teaching evidenced through lesson observations, learning walks, and pupil
progress data, measured over time from their individual starting points and as identified
through assessments and achievement of EHCP termly outcomes.

Quality assurance analysis (through learning walks, observations, EHCPs, pupil
feedback) shows identified individuals are more actively engaging in lessons/wider
curriculum opportunities.

A 20% increase of disadvantaged learners to making “Expected Progress” in

Strand 1 of the 10 Strands.

Through PSHE intervention sessions, individual pupils began to develop a positive
attitude and outlook toward self and others. (Evidence; case studies)

Awareness, confidence and application of online/personal safety strategies by pupils
increased. (Evidence; pupil voice and case study)

Children who received targeted interventions for English made the expected progress
and maintained the gains.

Through achievement of improved performance, as demonstrated by our end of year
assessments

A significant range of health, wellbeing and creative opportunities have been provided
which in addition, provided cultural learning experiences i.e. music, arts, PE.

Children who received targeted interventions for SL&C and PSHE make the expected
progress and maintained the gains.

Quiality assurance analysis (through learning walks, observations, EHCP, fine levels of
progress, communication and English Pathways evidence (Earwig)) showed increased
use of SALT and OT systems which have been embedded across curriculum areas and
the wider environment over time.

Quiality assurance analysis (through planning scrutiny and observations) shows
incorporation of SL&C targets for all pupils.

Evidence that those pupils identified are beginning to communicate more effectively out
of school/building their resilience, and consistency of approach through joint working.
(Parent voice)

Pupils who were below target in more than one core strand (July2022) to made at least
expected progress in Maths.

The range of enriching and “memory making” experiences offered to pupils has
increased which enabled pupils to build their confidence, self-esteem, reasoning and
problem-solving skills, add to their cultural capital and improve their independence
skills.

Quiality assurance analysis (learning walks/ observations/ EHCPs/ sensory journals)
shows embedding of OT activities within lessons/wider curriculum opportunities.
Through increased provision of activities, such as sensory circuits/breaks, children deal
better with sensory input and how they behave in reaction to that sensory input. This
leads to higher levels of engagement in learning/activities and gains in attention and in
cognitive and social skills.

PE Coach has set up group/1:1 sessions for developing physical and emotional health,
and wellbeing.

The school provides guidance/ information about precise ways parents/carers can
access support. Families feel empowered and access timely support, interventions and
signposting of services.

Parents/carers are exceptionally well informed about all aspects of their own children’s
achievement, well-being and development.
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
(or recovery premium) to fund in the previous academic year.

Programme Provider

Sport sessions and interventions EPIC

Dance and Movement Dance Equation
Sensory Occupational Therapist Nottingham City
Speech and Language Therapist Nottingham City

Open Orchestra Nottingham Music Hub
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